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1. Purpose.

It is for individual schools to develop their own best practice for managing behaviour. The details of this bespoke
practice are laid out in Appendix 1. The purpose of this document is to provide guidance to Aquila schools and to
support them in maintaining high standards of behaviour. We believe that creating a culture with high expectations
of behaviour will benefit staff and all pupils, including those with SEND, establishing calm, safe and supportive
environments conducive to learning. The document has been written with our Trust values of nurture, aspire and
collaborate at its heart.

Good behaviour in schools is central to a good education. All staff in our schools need to manage behaviour well to
ensure they are calm, safe and supportive environments that children want to attend and where they can learn and
thrive. Being taught how to behave well and appropriately within the context they are in is vital for all pupils to succeed
personally. Our schools’ culture will consistently promote high standards of behaviour and provide the necessary
support to ensure all pupils can achieve and thrive both in and out of the classroom. School staff will consider how this
whole-school approach meets the needs of all pupils in the school, including pupils with SEND, so that everyone can
feel they belong in the school community and high expectations are maintained for all pupils.

The Aquila approach to behaviour is to promote and reward excellent behaviour, support pupils to behave well
through explicitly teaching school rules and routines and if necessary to sanction poor behaviour. As an inclusive
organisation, we recognise that some pupils will need additional support to reach the expected standard of behaviour.
In some cases this may be through the Aquila Relational Policy. Where possible, this support should be identified and
put in place as soon as possible to avoid misbehaviour occurring in the first place. Even successful schools need to be
continually working to maintain high standards of behaviour.

If pupils do misbehave, our schools will respond promptly, predictably and with confidence to maintain a calm, safe
learning environment, and then consider how such behaviour can be prevented from recurring.

When a pupil is persistently disruptive and support or sanctions are not deterring misbehaviour, further action may
be needed. In serious instances, a pupil may need to be suspended or excluded.

2. Vision and Values.

Our Trust values are collaborate, enrich, trust, innovate, aspire, nurture. These are at the centre of everything we
expect to see in our schools and are pivotal in ensuring a calm, safe and supportive learning environment. High
standards and clear rules reflect these values. Each school has their own values, reflecting their unique context, but
these resonance with the Trust values. Appendix 1 lays out the school specific values.

Everyone in an Aquila school has the right to be treated with dignity, kindness and respect.

Bullying is never tolerated and all allegations of bullying (including cyber-bullying), discrimination, aggression and
derogatory language with be investigated quickly and dealt with appropriately. Aquila schools will teach pupils the
difference between bullying and falling out with friends. (See the Anti-bullying policy)

3. Leadership and Management.

In Aquila schools, all staff are expected to work together on establishing and maintaining high standards of behaviour
at all times. These high standards are commonly understood and consistently applied. Well managed schools create
cultures where staff and pupils flourish in safety and with dignity.
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Promoting good behaviour is a core responsibility of the Headteacher and this role cannot be delegated. The role of
the Headteacher is to be highly visible, and with other members of the leadership team to routinely engage with pupils,
parents and staff on setting the behaviour culture and maintaining an environment where everyone feels safe and
supported. All school leaders have a crucial role to play in making sure all staff understand the behavioural
expectations and the importance of maintaining them. School leaders will make sure that all new staff and all supply
or temporary staff are inducted clearly into the school’s behaviour culture to ensure they understand its rules and
routines and how best to support all pupils to participate in creating the culture of the school.

The school leaders, including Governors are responsible for ensuring staff have appropriate training so they can meet
their duties and functions within the behaviour policy. Leaders will use behaviour data in Bromcom to track behaviour
trends and act proactively to ensure high standards of behaviour are maintained.

4. School systems and social norms.

Aquila schools have a whole- school approach to behaviour. We believe that positive behaviour reflects the values of
the school, readiness to learn and respect for others. It is established through creating an environment where good
conduct is more likely and poor conduct less likely. This behaviour should be taught to all pupils, so that they
understand what behaviour is expected and encouraged and what is prohibited. This then requires positive
reinforcement when expectations are met, while sanctions are required where rules are broken. Routines should be
used to teach and reinforce the behaviours expected of all pupils. Repeated practices promote the values of the school
and become positive behavioural norms. Behaviour is managed consistently so that both pupils and staff can thrive,
achieve and build positive relationships based on predictability, fairness and trust.

Aquila schools reward good behaviour. Examples of rewards may include:

e verbal praise;

e communicating praise to parents via My Child at School, phone call or written correspondence;

o certificates, prize ceremonies or special assemblies;

* positions of responsibility, such as prefect status or being entrusted with a particular decision or project;
e whole-class or year group rewards, such as a popular activity.

5. School rules

The specific school rules are laid out in Appendix 1.

6. Routines

Appendix 1 lays out the school’s behaviour curriculum which defines the expected behaviours in the school. Aquila
schools concentrate on what successful behaviour looks like and define it clearly. Some pupils may require additional
support to learn to meet our behaviour expectations. This support should be given consistently and predictably.
Adjustments may be temporary.

7. Staff induction, development and support.

All staff are expected to uphold the whole-school approach to behaviour by teaching and modelling expected
behaviour and positive relationships so that pupils can see examples of good habits and are confident to ask for help
when needed. Staff should also challenge pupils to meet the school expectations and maintain the boundaries of
acceptable conduct. All staff should communicate the school expectations, routines, values and standards both
explicitly through teaching behaviour and in every interaction with pupils.
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8. Pupil induction.

All pupils deserve to learn in an environment that is calm, safe, and supportive and where they are treated with dignity.
To achieve this, every pupil will be made aware of, or reminded of, the school behaviour standards, expectations,
pastoral support, and consequence processes at the beginning of every academic year. New pupils will be taught that
they have a duty to follow the school behaviour policy and uphold the school rules, and should contribute to the school
culture. Pupils will be asked about their experience of behaviour and provide feedback on the school’s behaviour
culture. This will support the evaluation, improvement and implementation of the behaviour culture. Every pupil
should be supported to achieve the behaviour standards, including an induction process that familiarises them with
the school behaviour routines, rules and sanctions.

9. Support for Pupils.

Our schools will consider whether misbehaviour gives cause to suspect that a pupil is suffering or likely to suffer harm.
Where this may be the case, schools will follow our child protection policy and Keeping Children Safe in Education.

Aquila schools support pupils who find meeting our behaviour standards difficult. Pupils will be asked their experience
of behaviour and this feedback will be used to develop the school culture.

10. Pupils with SEND.

Aquila schools’ culture will consistently promote high standards of behaviour and provide the necessary support to
ensure all pupils can achieve and thrive both in and out of the classroom. A school should not assume that because a
pupil has SEND, it must have affected their behaviour on a particular occasion —this is a question of judgement for the
school on the facts of the situation. All schools have duties under the Equality Act 2010 to take such steps as is
reasonable to avoid any substantial disadvantage to a disabled pupil caused by the school’s policies or practices. Under
the Children and Families Act 2014, relevant settings have a duty to use their ‘best endeavours’ to meet the needs of
those with SEND. If a pupil has an Education, Health and Care plan, the provisions set out in that plan must be secure
and the school must co-operate with the local authority and other bodies. Schools with good behaviour cultures will
create calm environments that will benefit pupils with Special Educational Needs and Disabilities (SEND), enabling
them to learn. We are an inclusive organisation and recognise that some behaviours are more likely be associated with
particular types of SEND, such as a pupil with speech, language and communication needs who may not understand a
verbal instruction. Behaviour will often need to be considered in relation to a pupil’s SEND, although it does not follow
that every incident of misbehaviour will be connected to their SEND. We all need to manage pupil behaviour
effectively, whether or not the pupil has underlying needs. When a pupil is identified as having SEND, the graduated
approach should be used to assess, plan, deliver and then review the impact of the support being provided.

If a pupil with SEND misbehaves and requires a sanction, Aquila schools will consider whether a pupil’s SEND has
contributed to the misbehaviour and if so, whether it is appropriate and lawful to sanction the pupil. In considering
this, schools should refer to the Equality Act 2010 and DFE schools guidance to ascertain whether the pupil understood
the rule or instruction and whether the pupil was unable to act differently at this time as a result of their SEND. The
school need to ensure that the rules or instructions need to be accessible and can be understood by all children with
SEND, such as making them visual or by adapting them to suit the learning needs of the child, such as those with a
visual impairment. The school should also consider whether any reasonable adjustments need to be made to the
sanction in response to any disability the pupil may have. It is also important for the school to seek to try to understand
the underlying causes of behaviour and whether additional support is needed.

Children who have experienced trauma, adverse childhood experiences, or those with an identified or unidentified
special educational need may have additional difficulties that mean the school’s current behaviour policy is not having
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the desired impact on successful behaviours in the classroom and school. These children may benefit from an approach
where adults support co-regulation of emotions through relational practices. Relational approaches are those where
positive relationships act as a way to support a child’s behaviour, with behaviour seen as a form of communication.
Further details can be found in the Aquila Relational Policy. Using relational approaches with children should not be a
reactive approach to one-off behaviours, instead they should be used within the school’s graduated response using
the assess, plan, do, review as detailed in the Special Educational Needs Code of Practice 2014. Relational approaches
are best applied when there is a need for consistency in adults, routines and expectations to support children’s
feelings, emotions and wellbeing.

Behaviour is a core responsibility for the Headteacher and this role cannot be delegated. It is the Headteacher, or their
equivalent, who is responsible for deciding when the Relational Policy needs to be applied as they retain a core
responsibility for its outcomes. While the Headteacher does not have to be a part of the team around the child they
must have an overview of its actions and outcomes.

There is no time limit for how long children’s behaviour will be supported through the Relational Policy, however the
focus should always be on the child coming under the school’s Behaviour Policy as quickly as possible.

Under the Children and Families Act 2014, schools have a duty to use their “best endeavours” to meet the needs of a
child with SEND. If a child has an EHCP the provision must be in place. If the behaviour is a result of this provision being
absent at the time then the school must consider this in their response to the misbehaviour.
Our schools should, as far as possible, anticipate likely triggers of misbehaviour and put in place support to prevent
these. Illustrative examples of preventative measures include (but are not limited to):

e short, planned movement breaks for a pupil whose SEND means that they find it difficult to sit still for long;

e adjusting seating plans to allow a pupil with visual or hearing impairment to sit in sight of the teacher;

e adjusting uniform requirements for a pupil with sensory issues or who has severe eczema;

e training for staff in understanding conditions such as autism.
Any preventative measure should take into account the specific circumstances and requirements of the pupil
concerned.

11. The Role of Parents.

Parents have an important role in supporting schools’ behaviour policy and links between home and school are an
important part of the process. Parents are encouraged to reinforce the policy at home as appropriate, developing the
child’s understanding that a two-way communication between home and school will always take place. Where a
parent has a concern about management of behaviour, they should raise this directly with the school while continuing
to work in partnership with them. Aquila schools will reinforce the whole-school approach by building and maintaining
positive relationships with parents, for example, by keeping parents updated about pupil’s behaviour and encouraging
parents to celebrate pupils’ successes through My Child at School or Dojo. Schools will hold sessions for parents to
help them understand the school’s behaviour policy.

If appropriate, parents will be included in pastoral work following misbehaviour, including attending reviews of specific
behaviour interventions in place.
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12. Child on child abuse

We recognise that children are capable of abusing their peers. Abuse will never be tolerated or passed off as “banter”,
“just having a laugh” or “part of growing up”, as this can lead to a culture of unacceptable behaviours and an unsafe
environment for pupils.
We also recognise the gendered nature of peer-on-peer abuse. However, all peer-on-peer abuse is unacceptable and
will be taken seriously.
Our child protection and safeguarding policy will apply to any allegations that raise safeguarding concerns. This might
include where the alleged behaviour:

e Is serious, and potentially a criminal offence

e  Could put pupils in the school at risk

e |[sviolent

e Involves pupils being forced to use drugs or alcohol

e Involves sexual exploitation, sexual abuse or sexual harassment, such as indecent exposure, sexual assault,

up skirting or sexually inappropriate pictures or videos (including the sharing of nudes and semi-nudes).

Victims will be reassured that they will be supported, kept safe and are being taken seriously. Abuse that takes place
on line or outside school will be treated equally seriously.

See our Child Protection and Safeguarding policy for further details (including appendix 4)

13. Banned items

Using searching, screening and confiscation powers appropriately is an important way to ensure pupil and staff welfare
is protected and helps schools establish an environment where everyone is safe.
The list of prohibited items (‘prohibited item’ is defined in subsection (3) of Section 550ZA of the Education Act 1996)
is:
¢ knives and weapons;
¢ alcohol;
¢ illegal drugs;
* stolen items;
¢ any article that the member of staff reasonably suspects has been, or is likely to be used:
* to commit an offence, or
* to cause personal injury to, or damage to property of any person (including the pupil).
¢ an article specified in regulations:
¢ tobacco and cigarette papers;
o fireworks; and
® pornographic images.
Reasonable force can be used to conduct a search for these prohibited items.

Being in possession of a prohibited item — especially knives, weapons, illegal drugs or stolen items — may mean that
the pupil is involved, or at risk of being involved, in anti-social or criminal behaviour including gang involvement, and
in some cases may be involved in child criminal exploitation. A search may play a vital role in identifying pupils who
may benefit from early help or a referral to the local authority children’s social care services in line with keeping
children safe in education.

Under common law, school staff have the power to search a pupil for any other item if the pupil agrees. The member
of staff should ensure the pupil understands the reason for the search and how it will be conducted so that their
agreement is informed. The DSL will always be informed of a search and a record will be kept on Bromcom. There will
always be two members of staff present and the search will be carried out in an appropriate place.
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Mobile phones. All our schools are mobile phone free environments and we prohibit the use of mobile phones and
other smart technology with similar functionality throughout the school day. Mobile phones can be a useful safety
resources for pupils walking to and from school but must be handed to the school office on arrival at school and
collected as the child leaves the school site.

The only exception will be staff or pupils using a mobile device to manage a known medical condition, where tracking
requires access to a specific app. In this case, due to the potential safeguarding risks to pupils, the school and staff
member or pupil’s parents must have explored and rejected all alternatives and the school leadership must be satisfied
that cameras, other apps and access to messaging are restricted.

14. Sanctions.

When any member of school staff becomes aware of misbehaviour, they will respond predictably, promptly, and
assertively in accordance with the school behaviour expectations. The first priority will be to ensure the safety of pupils
and staff and to restore a calm environment. It is important that all staff respond in a consistent, fair, and
proportionate manner so pupils know with certainty that misbehaviour will always be addressed. De-escalation
techniques can be used to help prevent further behaviour issues arising and recurring.

The law allows staff to sanction pupils whose conduct falls below the standard reasonably expected of them e.g.
misbehaviour, rule breaking or failure to follow a reasonable instruction.

A response to behaviour may have various purposes. These include:
e deterrence: sanctions can often be effective deterrents for a specific pupil or a general deterrent for all pupils
at the school.
e protection: keeping pupils safe is a legal duty of all staff. A protective measure in response to inappropriate
behaviour, for example, removing a pupil from a lesson, may be immediate or after assessment of risk.
e improvement: to support pupils to understand and meet the behaviour expectations of the school and
reengage in meaningful education.

Pupils may test boundaries or find their emotions difficult to manage, or may have misinterpreted the rules. Pupils
should be supported to understand and follow the rules. This may be via sanctions, reflective conversations or targeted
pastoral support. Where appropriate, staff should take account of any contributing factors that are identified after a
behaviour incident has occurred: for example, if the pupil has suffered bereavement, experienced abuse or neglect,
has mental health needs, has been subject to bullying, has needs including SEND, has been subject to criminal
exploitation, or is experiencing significant challenges at home.

Examples of sanctions may include:
¢ averbal reprimand and reminder of the expectations of behaviour;
e the setting of written tasks such as an account of their behaviour;
¢ loss of privileges — for instance, the loss of a prized responsibility;
e detention;
¢ school based “community service”, such as tidying a classroom;
e regular reporting including early morning reporting or being placed “on report” for behaviour monitoring;
e suspension ;(fixed term exclusion) and
¢ in the most serious of circumstances, permanent exclusion

The school should also consider whether any reasonable adjustments need to be made to the sanction in response to
any disability the pupil may have.
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Depending on the circumstance, school staff should consider whether the misbehaviour gives cause to suspect that a
pupil is suffering, or is likely to suffer, harm. Where this may be the case as set out in Part 1 of keeping children safe
in education, school staff should follow our child protection policy and speak to the designated safeguarding lead (or
deputy). They will consider if pastoral support, an early help intervention or a referral to children’s social care is
appropriate.

Following a sanction, every school will consider how best to help all pupils to understand how to improve their
behaviour and meet the behaviour expectations of the school. We want to avoid repeated misbehaviour.
These might include:

e a targeted discussion with the pupil, including explaining what they did wrong, the impact of their actions,

how they can do better in the future and what will happen if their behaviour fails to improve. The school need
to consider how this can be delivered in the most appropriate way for a child with SEND.

¢ This may also include advising them to apologise to the relevant person, if appropriate;
o a phone call with parents, (and the Virtual School Head for looked after children);
o follow up inquiries into the pupil’s conduct with staff involved in teaching, supporting or supervising
the pupil in school;
o inquiries into circumstances outside of school, including at home, conducted by the designated
safeguarding lead or a deputy; or
o considering whether the support for behaviour management being provided remains appropriate

The discussions and the outcomes will be recorded in Bromcom.

15. Extreme behaviour- Use of Reasonable Force.

There are circumstances when it is appropriate for staff to use reasonable force to safeguard children who are a danger
to themselves, to others or are damaging property. The term ‘reasonable force’ covers the broad range of actions used
by staff that involve a degree of physical contact to control or restrain children. ‘Reasonable’ in these circumstances
means ‘using no more force than is needed’. Such approaches should only be used as a last resort to safeguard the
pupil, peers or property. Aquila Schools should prioritise de-escalation over restraint.

All members of school staff have a legal power to use reasonable force in certain circumstances. Schools will ensure
that staff who are likely to need to use reasonable force and/or other restrictive measures receive appropriate training.
School specific training and approaches are detailed in Appendix 1.

The decision on whether it is reasonable to use force and/or other restrictive interventions depends on the individual
circumstances of each situation. In assessing whether force and/or other restrictive measures are reasonable in a
situation, a member of staff should use their professional judgement and might want to consider the following factors
(as well as other factors relevant to the school, pupil and situation) :

e Isit necessary?

e Isit proportionate?

e Have you considered the pupil’s welfare?

In the first instance, Aquila schools should seek to understand the underlying triggers challenging behaviour to provide
proactive support. This may include using staff who know the individual pupils well to help manage trigger points and
develop strategies to reduce the need for reasonable force. This particularly applies for pupils with SEND who may
react to distressing or confusing situations by displaying behaviours which may be harmful to themselves and others.
This can lead to pupils with SEND being disproportionately subject to the use of reasonable force and other restrictive
interventions. Schools should work with parents, pupils and other professionals to develop prevention and de-
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support plans.

All ‘significant’ incidents must be recorded as soon as practicable. These will be recorded on Bromcom.

A significant incident is defined as “any incident where the use of reasonable force goes beyond appropriate physical
contact between pupils and staff.” The requirement to record applies even if the use of reasonable force and other
restrictive interventions in certain circumstances is agreed with parents as part of a pupil’s behaviour support plan.

Information to be recorded includes:

e the name of pupils and staff involved

e the needs or circumstances of the pupil

e time, date, location and approximate length of time the incident was used

e brief account of the incident, including what led up to the incident, identified or potential triggers if known,
any preventative or de-escalation strategies used, what type of reasonable force was applied, the degree of
force, and details of physical injuries sustained, if applicable

e brief account of why the use of force was assessed as necessary in that instance

e any post-incident support, such as details of any medical treatment for injuries or other adverse impacts

Aquila Schools must report incidents that require the use of reasonable force to parents as soon as practicable. Except
where it appears to the staff member that doing so would be likely to result in significant harm to the pupil. This
includes all forms of abuse and neglect. In this instance the staff member must report the incident to the local
authority.

A report of the incident made to parents should include the following details as a minimum:
e time, date, location and approximate length of time the force was used

¢ brief account of what type of reasonable force was applied, and the degree of force

e details of any physical injuries sustained, if applicable

¢ brief account of why the use of force was assessed as necessary in that instance

Aquila schools should seek to maintain respect for a pupil’s dignity when reasonable force or restrictive measures are
used. This may include, where possible, considering the location and environment where any intervention is used.
Where possible, staff should also communicate clearly and calmly to the pupil about what is happening and why.

Schools will have risk assessments in place if reasonable force is to be used and, where possible, mitigate risks such as
through training and prevention strategies.

Our schools should report the use of reasonable force to governors and regularly review and interrogate data on
reasonable force and restrictive interventions. This should identify any disproportionate use of reasonable force
and/or other restrictive interventions in pupils who have protected characteristics, have SEN, or other types of
vulnerability. Governing bodies must ensure that a procedure is in place for recording each significant incident in which
a member of staff uses force on a pupil.

Following a significant incident in which reasonable force and/or other restrictive measures are used, our schools
should hold a follow up conversation (s) to facilitate reflection, learning and to support pupil and staff wellbeing.
Schools should continue to monitor pupil and staff wellbeing and provide additional support if needed. School specific
strategies and support are outlined in Appendix 1.
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16. Removal

Removal from the classroom for serious disciplinary reasons allows a pupil limited time out of class at the instruction
of a member of staff. This is not the same as being asked to step outside the classroom to have a brief conversation
with a member of staff.

Aquila schools will collect, monitor and analyse removal data in Bromcom to avoid repeat patterns and to check the
effectiveness of removal as a means to improve behaviour. The Local Governing Body (LGB) will oversee this data and
will support school leaders to make a data-based decision where a frequently removed pupil may benefit from
additional or alternative approaches such as a pastoral review or SENCo investigation. The tecal-GoverningBody LGB
will check the removal policy is not disproportionally applied to pupils sharing protected characteristics.

If a pupil has a social worker, including if they have a Child in Need Plan, a Child Protection plan or are looked after,
their social worker will be informed. For looked after pupils, the PEP may also be reviewed and the VSH notified.

Staff supervising the removal areas will be suitably trained and will have the interpersonal skills necessary to manage
pupils with challenging behaviours.

Aquila schools reintegrate pupils following a removal from the classroom or suspension through reintegration
meetings with the pupil and parents so that expected standards of behaviour are understood. At this meeting
reasonable adjustments may be agreed to ensure the strategy has the desired effect and the pupil can meet the
expected standards of behaviour and conduct.

17. Detention.

It may be necessary to use a detention to improve behaviour. A detention is a commonly used sanction to deter future
misbehaviour, as a time to reflect or to avoid reaction (?) to a situation becoming a habit. It is a short period where
the pupil is required to remain under supervision of school staff when their peers have a less structured break time.
When used, it should be done so consistently and fairly by staff. As part of teaching about behaviour and
communicating about this policy, the detention process will be well known to all pupils and staff.

School specific approaches to detention are detailed in appendix 1.

18. Suspension and permanent exclusion.

All pupils are entitled to an education where they are protected from disruption and can learn and flourish in a calm,
safe and supportive environment. The Headteacher can use suspension or permanent exclusion in response to serious
incidents or in response to persistent poor behaviour that is not improving despite in school sanctions and
interventions. (See the Aquila Exclusions policy).

A managed move may be in the best interests of the pupil. A managed move is used to initiate a process which leads
to the permanent transfer of a pupil to another mainstream school. If a temporary move needs to occur to improve
behaviour then off-site direction should be used.

19. Behaviour outside the school.

When pupils are on a school trip, all our usual expectations for high standards of behaviour apply. We expect our
pupils to be polite and to keep themselves and others safe on the way to and from school and on any occasion when
they are wearing our uniform.
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Schools have the power to sanction pupils for misbehaviour outside the school. Poor behaviour and incidents of
bullying, including cyber-bullying, witnessed by or reported to school staff, will be investigated in school and the usual
school sanctions will be applied.

Behaviour issues on line can be difficult to manage and are likely to occur out of school hours when parents are
responsible for their child’s behaviour. However, these incidents will affect he school culture and all our pupils have
the right to feel safe. Aquila schools will, therefore, work with parents to investigate incidents and sanction pupils,
especially if the online behaviour poses a threat or causes harm to another pupil.

20. Communication.

Communicating this Aquila policy and school specific procedures (Appendix 1) to all members of our community is an
important way of building and maintaining the school’s culture and is part of the key role of the headteacher. It helps
make behaviour expectations transparent to all pupils, parents, and staff members, and provides reassurance that
expectations of, and responses to, behaviour are consistent, fair, proportionate, and predictable. Our schools are
committed to clearly communicating our behaviour expectations to pupils by regular practice and reminders. Our
schools will share this policy on their school website and ensure parents understand rules, support and the sanctions
by the headteacher writing to parents at least annually.
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Appendix 1:

School Specific information and Rationale

At Reculver CE Primary School, we believe that creating a positive and inclusive learning environment is essential for
all children to flourish, both academically and socially. Our school behaviour policy is designed to create a safe and
respectful environment where every individual feels safe and can learn and achieve well.

Our policy is based on the belief that good behaviour is integral to a successful education and is best achieved when
children, staff, and parents all work in partnership together.

We recognise that behaviour is a form of communication, and this policy seeks to provide clear guidelines for both
positive and corrective behaviours, ensuring that all children are supported to make good choices, reflect on their
actions, and contribute to a positive and harmonious school environment. Through our commitment to high
standards and a shared ethos, we aim to develop confident, responsible, and respectful individuals who love coming
to school, and contribute positively to society

“Visible consistency with visible kindness allows exceptional behaviour to flourish.”

Vision and values
We take pride in living out our Christian values of love, hope, compassion, perseverance and forgiveness, ensuring
they are evident in everything we do, alongside our school Bible verse: “We show love and compassion for others by
truly helping them, and not merely talking about it.”

1John 3:18

Our Christian values work alongside the five fundamental British Values of democracy, the rule of law, individual
liberty, mutual respect, and tolerance of those of different faiths and beliefs, all of which are reflected in the ways in
which we work and underpin our vision; to serve our local community by providing an excellent education within an
inclusive, caring and nurturing school, with high expectations for all our children to flourish and achieve their very
best.

The Importance of Relationships
We believe that behaviour is an outcome of relationships. The foundation of our approach is building positive,
trusting relationships between children and adults. Teachers and staff are dedicated to knowing each child as an
individual, understanding their needs, and creating an environment where every child feels seen, heard, and valued.
The understanding that children learn best within positive, trusting relationships informs our approach to managing
and then to adapting behaviour. We recognise that children develop high levels of self-esteem through on-going
verbal praise and positive interaction. Even when behaviour has become challenging, the adult/child relationship is
of paramount importance and needs to be maintained through ‘time in’ with calm and consistent reflection to allow
for repair and understanding rather than ‘time out’ methods of distance and chastisement. There will be times
where “time out” is an agreed strategy for children to calm and reflect. We expect staff to work to identify the need
and provide developmentally appropriate support to remove the barriers to successful engagement in school life.
This policy is based upon a Trauma Informed Schools UK (TIS) approach and is intended to promote good
relationships; enabling people to share the common purpose of helping everyone learn.
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All Children Are Unigque
Whilst the majority of pupils will thrive when our whole school approach to behaviour is applied, we recognise that
some of our pupils will need further support and intervention, and a few will require more intensive, individualised
support. As such, our behaviour policy outlines the different levels of support available dependent on an individual’s
level of need. These are referred to as Wave 1, 2, 3 and 4 in this policy. Being ‘fair’ is not about everyone getting the
same (equality) but about everyone getting what they need (equity).

School Rules

At Reculver CE Primary School, children are expected to adhere to four rules that are clearly displayed in all
classrooms.

The four rules are:

To be pleasant and kind to everyone
To show respect to everyone, their space and belongings
To follow instructions

O O O O

To look after our school environment

Wave 1

Adults as positive role models
At our school, we expect and enable every member of our school community to behave in a considerate way
towards others. This includes every child, member of staff, parents, governors, and visitors. We expect everyone’s
behaviour to reflect our school values of Love, Hope, Compassion, Forgiveness and Perseverance. We believe that
when all adults conduct themselves in this way then children will also do the same. We want all our children to feel
valued and cared for at all times, remembering that ‘we are the weather that creates the climate’.

Every adult is expected to:

o Understand that behaviour that challenges can be a choice but is always a communication or symptom of an
unmet need.

Recognise that the child is separate from the behaviours that they may exhibit

Place a high priority on prevention before consequences

Be respectful and model unconditional positive regard towards children

Be mindful of body language and facial expression

Prioritise recognition of best conduct

Address and discuss unwanted behaviours ‘privately’ or discretely

o O 0O O O O O

Be calm and controlled in their response to challenging behaviour
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PACE (Dan Hughes, 2012)

When dealing with difficult behaviours or to prevent escalation we adopt a ‘PACEful’ approach. This means:

O

Playful — use a positive, playful tone of voice — this activates positive hormones in the child and can diffuse a
situation. This is not appropriate for all situations and needs to be used sensitively.

Acceptance - actively accept and validate the emotions underneath the behaviour. We are gentle on the
child but firm on behaviour.

Curiosity — trying to find out about the behaviour without judgment — correction with connection. ‘Will you
help me to understand what it was like for you when...?’ This forms part of ‘walk and talk’ or a restorative
conversation and gives the child a narrative for their behaviour.

Empathy - feel into their experience and empathise with the child to help them to make sense of their big
feelings. ‘No wonder you’re feeling x. It is painful when y happens.’ ‘So, you’re letting me know that you are
feeling really miserable right now.... | can understand that...

High expectations

High expectations and a positive climate characterised by respectful interactions are two strongly supported

elements of educational effectiveness. The importance of expectations is demonstrated most forcefully by the
Rosenthal and Jacobson study, where they found “What you expect is what you get”. We have high expectations of
all children and staff at Reculver CE Primary School and ensure that these are clearly communicated with our whole
school community. At Reculver CE Primary School, we view certain behaviours as unacceptable.

Behaviours that are deemed as unacceptable include, but are not limited to, the following:

0O 0O 0O 0O 0O 0O 0O 0O O

Racist, sexist, homophobic or discriminatory behaviour

Persistent low-level behaviour which causes a disruption to learning

Bullying (the repetitive, intentional hurting of one person or group by another person or group - please see
our Anti-bullying policy for further information)

Abuse or assault of any kind

Throwing dangerous objects

Verbal aggression/swearing

Theft

Fighting or physically related behaviour such as hitting, kicking or biting etc...
Vandalism

Refusing to follow instructions

Risking own safety and/or the safety of others

Bringing dangerous/prohibited items to school

All of the above behaviours are unacceptable towards both pupils and adults.
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Relentless Routines

Behaviour is the sum of an enormous number of habits, attitudes and skills that can be taken for granted. None of
these factors are innate, and to achieve positive behaviour for learning, we believe we must teach them explicitly to
our children and consistently remind them until they become embedded as positive habits. At Reculver CE Primary
School, we have clear routines and expectations which are consistently applied to promote positive behaviour,
which is ready, respectful and safe throughout the school.

For information about the timings of our school day and attendance, please see our attendance policy.

Activity What does this look like in school?

In the classroom & We are greeted by adults in the classroom, when we come to school and after
lunchtime

o We it quietly/silently in our classrooms

o We show respect to others so pupils will raise their hands if they want to
speak and not call out

o When we leave the carpet in EYFS and KS1, our adults will use the 1,2,3 RWI
commands and/or hand signals and pupils will silently return to our seats. (1
stand up, 2 move to seats and stand silently behind them, 3 sit down in
silence)

o When we are on the carpet, we will sit at allocated places with our hands in
our laps and our legs crossed — we call this smart sitting

o We respect the equipment we have in class.

o We will keep our drinks bottles on the side in classrooms These should only
contain water.

o We will be encouraged to go to the toilet at the start and end of break and
lunchtimes, or during brain breaks as to not interrupt our learning.

Lining up & walking o We stand behind our chairs silently, checking our place is tidy, before we line

around the school up to leave the classroom

We face the way we are going

We keep our hands and feet to ourselves

We line up in single file; one behind the other

We move quietly, so as not to disturb others

We check everyone is ready before we move

Classes will not be walked anywhere until they are ready

O O O O O O

Entering/leaving
worship

We enter the hall silently.

We use thinking minds during assembly and so we sit silently, listening
carefully.

We leave calmly when signalled to do so by our adults.

We enter the hall sensibly

We wait calmly as we approach the servery

When receiving our lunch, we say thank you to the lunchtime team.

We use a knife and fork to eat hot meals. We are guided to practise this skill by
others

We try our best to not waste food

Those eating packed lunches place boxes and bottles on the table calmly
o We use ‘indoor voices’ to keep the volume of the lunch hall controlled and
calm.

o O

In the lunch hall

O O O O |0

o O
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Around the school We walk quietly

We smile at people we pass

We hold doors open for one another

We say please, thank you and you’re welcome

Pupils will wear school uniform smartly and with pride. On PE days, this will be

a correct PE uniform. (See our Uniform Policy)

o We pick up any objects/litter that we see. We pick coats and bags up off the
floor and hang them on pegs to keep our school safe.

During Break and o We will use kind hands and words

O O O O O

Lunchtimes o We follow adult instructions
o We look after our toys and play equipment
End of break and At Breaktime:
lunch o At the end of breaktime, when the whistle goes, we stand still immediately.

When a second whistle goes, we walk line up, quietly.
o We will walk into the building, in single file with an adult when we are quiet
and ready to learn.

At lunchtime:
o We all finish our games and tidy up the equipment
o We all walk sensibly and quietly, back to our classrooms.
o We promptly use the toilet, get a drink and settle quietly, to our seats in class,
ready for the register.
Leaving the classroom o We ask for permission to leave the classroom.
o We stand behind our chairs, with our classroom tidy, before we are signalled
to line up as a whole class
Moving around the o We are signalled to move to and from the carpet and our table or from our
classroom tables to the door to line up by our adults.
o We will be considerate when we move around the room to retrieve resources
or equipment so that it does not disrupt our own or others’ learning.
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Clear and Consistent Rewards and Consequences:

Whole School Rewards:
At Recuvler CE Primary School, we believe that a positive, proactive approach to behaviour is more effective than a
purely reactive one. We always endeavour to give prioritised recognition and attention to those children who are
meeting and exceeding our expectations.

This is done through:

Public praise of those children doing the right thing
Inviting children who have worked ‘over and above’ to share their learning with others in the school
Regular, consistent use of the DOJO system for positive recognition (Increments of 50/100 etc will be linked
to a certificate from our leadership team.) Our dojos are given out, linked to our school rules and values
Weekly certificates presented in assembly
Elected and applied for jobs and responsibilities within the classroom and the wider school
Sharing achievements in assembly, class, newsletters and social media with parents and our school
community

o Messages of praise and celebration from adults in school with adults at home in person, via telephone, via
home-school messaging systems, certificates and notes to home
100% attenders are given certificates each term and enter a raffle for prizes at the end of the year
Headteacher awards will be given for excellent effort or attainment in class. Children visit to HT offices with
their work to collect these

o Class Teachers have autonomy to implement class reward systems that are age appropriate and
personalised to the needs of the learners in their class. For example, to further promote a sense of belonging
and teamwork, the children may collaboratively vote for a reward to enjoy at the end of each half term. This
process encourages ownership and responsibility within the class. To track progress towards this reward, a
classroom display or marble jar will be used, allowing the class to work together to reach their target. As the
target is approached, children will celebrate everyone’s contribution towards reaching it, holding each other
accountable and supporting one another in making the right choices. This system fosters a positive,
cooperative environment where every child plays an important role in the class's success.

Managing and Modifying Behaviours
“Too often we forget that discipline really means to teach, not to punish...”

All children have the right to feel safe and learn in classrooms that are free from disruption and feel safe. At times
there may be consequences for poor behaviour choices to act as a deterrent for those still learning how to choose
positive behaviour. If a child falls below our expectation of being ready to learn we will follow a 3-step approach:

Remind and Refocus:
This step is designed to gently guide children back to the expected behaviour and learning goals. When a child’s
attention drifts or their behaviour deviates, we first discretely remind them of the desired behaviour and why it’s
important, providing clear and calm expectations. Then, we refocus them on their learning, helping them redirect
their energy and attention back to the task at hand. This approach encourages responsibility, supports self-
regulation, and minimizes disruptions, allowing all children to stay engaged and progress in their learning.
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Reset and Regulate:
This is for children who have become dysregulated and need additional support to regain control of their emotions
and behaviour. During this phase, the child may require guidance to step away from the situation to ensure both
their own safety and the safety of others. An adult, remaining calm and composed, may step in to support the child,
and sometimes a change of adult or space, can provide a fresh perspective. This step is crucial for helping the child to
regulate their emotions, allowing them to process and reset the situation. Once the child starts to regulate, we can
move towards restoring a more positive mindset, enabling them to re- engage with their learning and have a
productive rest of the day.

Reflect and Restore:
This step is used when a child has not heeded the warning during the "Remind and Refocus" step and continued to
display undesired behaviour leading to a ‘reset and regulate’ being needed. In this ‘reflect and restore’ phase, the
child will spend a few minutes at the end of the lesson, during break time or another appropriate time reflecting on
their behaviour. Together, with an adult, we will discuss what went wrong, how to make better choices in the future,
and check in with the child to understand their feelings and needs. We remember that all behaviour is a form of
communication. This process helps to ensure safeguarding is maintained while restoring the teacher-student
relationship, so the child is ready to re-engage positively for the rest of the day.

Restorative Conversations
At our school, we want children to understand that there can always be a fresh start and that the staff at Reculver CE
Primary School will always hold them in unconditional positive regard. A vital part of our approach to positive
behaviour is the following up of behaviour that has challenged and repairing the relationships involved. Through this
process we aim to teach children to understand the impact that their behaviour has on others and to develop
strategies to deal with similar situations more effectively in the future.

When a behaviour incident has occurred and consequence applied, this must be followed up by a restorative
conversation with the adult that issued the consequence. This will usually happen during the next break time when
the child is calm or ready to talk. This is an opportunity to talk things through and as a natural consequence of
needing to talk about the behaviour, the child will miss all or part of their break depending on the conversation and
reflection required. This could be held in a quiet space or as a ‘walk and talk’.

Children must be supported to reflect on their actions, ‘put things right’ and repair their relationships so they are not
left with toxic shame/emotions.

We also recognise that ‘forced apologies’ will have little impact for any of the parties involved. Staff will use the
questions and phrases detailed below to aid the restorative conversations:
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Consequences
Although rewards are central to the encouragement of good behaviour, realistically there is a need for consequences
to acknowledge unacceptable behaviour and to protect the security, safety and stability of the school community
and mirror societal practice.

The use of consequences should be consistent and fair across the school in response to unacceptable behaviour.
However, in certain circumstances, consequences need to be tailored to the individual child and situation.
Consequences need to be balanced against considerations such as special educational needs and other mitigating
circumstances pertinent to the individual. Teachers will try to find a consequence that repairs the damage if possible,
cleaning up the mess, repairing the display, reorganising the classroom, making up with peers are examples of
natural/logical consequences which may occur. Additional consequences may include:

A non-verbal warning (a look, removal of an object etc.)

A verbal warning (following the script)

Moving to another space in the classroom

Reflection time during a break time

Time in another classroom/with a member of the Senior Leadership Team
Learning completed at home and returned to school the next day

O 0O 0O O O O O

A conversation with parents/carers

In extreme cases pupils may be given an internal suspension, fixed term suspension or a permanent exclusion; this is
explained further in the Exclusion Policy which can be found on the website.

Consequences linked to breaking the school rules
1. 3 warnings, explained, linking to the 3 school rules to provide detail and explain why the warning has been
given.

2. If behaviour continues, consequence to be put in place, were appropriate, linked to the behaviour. This may
be 5 minutes lost off their break/lunchtime, a restorative conversation or something else, linked to the list
above - Parents and carers must be informed by CT

3. Further warnings, linked to the rule break will lead to a conversation with their parents/careers, mentor or a
phase leader — where appropriate.

4. Further warnings, following this conversation will lead to involvement with SENDCO, AHT, DHT or HT.

5. Should the (low-level) behaviour continue over a week/two weeks — this will lead to the child moving to our
WAVE 2 process and being placed on a report card where appropriate. See WAVE 2 for further details.

6. Should a pupil be on a report card for a term, with no improvement in their behaviour — they will need to
move to our WAVE 3 process and be placed on a Personalised Support Plan, where appropriate.
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Fighting:
Fighting is not an acceptable behaviour.

Children fighting at any point in the school will lead directly to a consequence, where appropriate. Children who
have been involved in a fight, will need to spend time with the CT or Phase leader (where possible) to unpick the
situation. Should this situation need further education/a consequence, this will take place with the Phase Leader,
SENCO, AHT, DHT or HT. This consequence will be to miss the next break/lunchtime (depending on the incident) with
a member of SLT (Phase Leader, SENCO, AHT, DHT or HT). This must be communicated to parents and careers.

Parents and carers must be informed by CT/Phase Leader

Multiple fights in a week/two-week period will lead to a number of missed break/lunchtimes to ensure the pupil is
ready to return outside to keep themselves and others safe.

Racism
Racism is not an acceptable behaviour. Children who have made a racial comment, be it seen as deliberate or not,
will need to spend time with the CT or Phase leader to unpick the situation. Should this situation need further
education/a consequence, this will take place with the SENCO, AHT, DHT or HT.

Parents and carers must be informed by SLT (Phase Leader, SENCO, AHT, DHT or HT)

Derogatory and discriminatory language
Children who have made a comment seen as derogatory or discriminatory, be it seen as deliberate or not, will need
to spend time with the CT or Phase leader to unpick the situation. Should this situation need further education/a
consequence, this will take place with the SENCO, AHT, DHT or HT.

Parents and carers must be informed by SLT (Phase Leader, SENCO, AHT, DHT or HT)

Deliberate defacing and destruction of school property and that of others
Should this have been something that can be cleaned or repaired, this needs to happen in their own time.

Purposeful damage to school property, the cost of replacement may be passed on to parents at the discretion of the
Headteacher.

Should this situation need further education/a consequence, this will take place with the Phase Leader, SENCO, AHT,
DHT or HT.

Parents and carers must be informed by CT/Phase Leader (if a replacement in needed, contact will be made by the
HT)
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Wave 2

We recognise that some of our pupils will need support in addition to (and sometimes different from) Wave 1 to
thrive in our environment.

Should the low-level, disruptive or inappropriate behaviour continue over a week/two weeks — this will lead to a
report card where appropriate. Anyone on a report card should be allocated a mentor, where appropriate. Children
on a report card must have their report card shared with parents at the end of the week, and when necessary. This
will be in the form of an A5 book displaying the report card and guidelines below.

These report cards may be adapted to support the SEND needs of the child, stage or age, where appropriate.

BEHAVIOUR CARD

PUPIL NAME: CLASS: START DATE:
SESSION | SESSION | BREAK SESSION | LUNCH SESSION | SESSION | 5LT
1 2 3 4 5

Monday

Tuesday

Wednesday
Thursday
Friday
COMMENTS
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1
Continued positive
Behaviour/Choice

2
Making the right choice

3
Making the wrong choice

4
Poor Behaviour / Choices
(After reminders)

| have shown kindness

| have shown kindness

| have not been kind to
others

| have repeatedly, not been kind
to others

| have been respectful to
the adults and children

| have been respectful to
the adults and children

I have not been respectful
to others

| have repeatedly, been
disrespectful to others

| have followed adult
instruction

| have followed adult
instruction

| have not followed adult
instruction

| have repeatedly, not followed
instructions

| have completed my
work to the best of my
ability

| have focused on my
task

| am slightly distracted from

doing my work

| have not completed my work

I have helped others
with their learning

| have worked well with
others

| have distracted others
from their learning

| have repeatedly distracted
others from their learning

| have listened and
contributed in class

| have listened in class

| have not listened in class

| have repeatedly not listened in
class

| have shown good, quiet
sitting whilst in class

| have sat in on my chair
properly

| have not sat on my chair
properly

| have repeatedly not sat on my
chair properly

| have waited patiently
with hand up either ask
for something, to answer
a question

| have listened to others
silently, during the
lesson

I have been calling out

| have repeatedly called out

Fighting
Swearing

Theft
Vandalism

Actions which also class as a 4 — poor behaviour and choices
Leaving class without permission

Racist, sexist, homophobic or discriminatory behaviour
Persistent low-level behaviour which causes a disruption to learning

Risking own safety and/or the safety of others
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Wave 3

Personalised Support Plans (PSPs)

After being on a Report Card for a term, or an agreed period of time (agreed by the class teacher and SLT,
appropriate for the pupil) should behaviour not change, the pupil will be moved onto a PSP. The mentor system will
remain in place with the child to support them through relationship building, sanctions and celebration.

The report card system may still remain in place where appropriate for the child.

A Pastoral Support Programme is a multi-agency intervention aimed at preventing or reducing the risk of exclusion
from school whenever a pupil shows signs of disaffection or his/her behaviour begins to deteriorate. A Pastoral
Support Programme should automatically be set up for pupils who have been excluded several times on a fixed
period basis or who have been otherwise identified as being at risk of failure at school through disaffection.

Wave 4

Relational Policy:
Should the school and family deem the PSP not appropriate to suit the needs of the child, the school may suggest
the use of our Relational Policy. To find more details on this policy, please see our website.

25



‘They will soar on wings like eagles ...’ A}
Isaiah 40:31 ‘ *Vx { /
4

b :
collaborate | enrich | trust | innovate | aspire |nurture DIOCGSG_OF Canterbury
Academies Trust

Pastoral Support Plan

Student and PSP Information

Name SEND Year Group Teacher Co-ordinated Date of First
Support/CiC/EHCP By Meeting

Student Profile

School View Home View

Strengths Challenges Strengths Challenges

Pupil Voice

I am good at... | want to work on...
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Strategies
Support and Strategies in Place Currently at School Support From Outside Agencies
Targets
Initial Pupil Targets Indicators of Progress Strategies to Achieve Target
When | do well... When things get tricky...
Commitments
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28




‘They will soar on wings like eagles ...’
Isaiah 40:31

AQUILA \

Diocese of Canterbury
Academies Trust

collaborate | enrich | trust | innovate | aspire |nurture

Appendix 2: What the law allows.

Equalities considerations.

Sanctions.
Teachers can sanction pupils, in line with the policy and school procedures, whose conduct falls below the standard
which could reasonably be expected of them. This means that if a pupil misbehaves, breaks a rule or fails to follow a
reasonable instruction, the teacher can apply a sanction on that pupil. (Section 91(3) of the Education and Inspections
Act 2006). Staff can issue agreed sanctions any time pupils are in school or elsewhere under the charge of a member
of staff, including on school visits. This also applies in certain cases to behaviour exhibited outside school. A sanction
will be lawful if it satisfies the following three conditions:
a) The decision to sanction a pupil is made by a paid member of school staff (but not one who the headteacher
has decided should not do so) or an unpaid member of staff authorised by the headteacher;
b) The decision to sanction the pupil and the sanction itself are made on the school premises or while the pupil
is under the lawful charge of the member of staff; and
c) It does not breach any other legislation (for example in respect of equality, special educational needs and
human rights) and it is reasonable in all the circumstances.

Detentions.
Teachers have authority to issue detention to pupils, including same-day detentions. A school’s behaviour policy
should make clear that detention (including detention outside of school hours) can be used as a possible sanction. A
detention outside normal school hours will be lawful if it meets the following conditions:
¢ alunchtime detention allows reasonable time for the pupil to eat, drink and use the toilet
e the pupil is under 18 (unless the detention is during lunch break);
e the headteacher has communicated to pupils and parents that detentions outside school sessions may be
used; and
e the detention is held at any of the following times:
a) any school day where the pupil does not have permission to be absent;
b) weekends during term - except a weekend during, preceding or following the half term break; or
c) non-teaching days — usually referred to as ‘training days’, ‘INSET days’ or ‘non-contact days’, except if it
falls on a public holiday, on a day which precedes the first day of term, during the half-term break, or after
the last school day of the term.

The headteacher can decide which members of staff can issue detentions.

Teachers will consider whether a detention outside school hours is reasonable, taking into account the following
points:
¢ whether the detention is likely to put the pupil at increased risk;
¢ whether the pupil has known caring responsibilities;
¢ whether the detention timing conflicts with a medical appointment and
¢ whether suitable travel arrangements can reasonably be made by the parent for the pupil. It does not matter
if making these arrangements is inconvenient for the parent.

In Aquila schools, parents will always be informed before an after school detention.
Removal of property.
School staff can confiscate, retain or dispose of a pupil’s property as a disciplinary penalty in the same circumstances

as other disciplinary penalties. The law protects staff from liability in any proceedings brought against them for any
loss or damage to items they have confiscated, provided they acted lawfully. Staff should consider whether the
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confiscation is proportionate and consider any special circumstances relevant to the case. (Section 94 of the Education
and Inspections Act 2006)

Corporal punishment by school staff is illegal in all circumstances.
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